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Adult learning models and change
ownership

“lLearning may be defined as the process of
making a new. or revised interpretation of
the meaning of an experience, which guides
subseguent understanding|, appreciation,
and actien. What we perceive and fail te
perceve and what we think and fail te think
are poweruly imiiuenced: By hablts of
expectation that constituite our frame: of
Feference;, that IS, a set off assumpticns that
structure the way, wWe' Interpret our
ExXpPeErences.  (VMezirew: & Asseciates 1990
EFestering Criticall Reflection in Adultheed,
Jossey-Bass 1ne)




What does the way. |
notice and pPay,

attention to, tellf me
about RewriFsee the
Werlel%




Photo Metaphor

In pairs select 1 photo.
e yeur partner explain

Whiat that phote means
Lo you — the emoetional
SteRY Gl the PReLe NoL

e PhYSIcal dESCH PN




The ladder of Inference

THE LADDER OF INFERENCE
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ILLUMINATION

(The light bulh
monment)

PREPARATION
(New Learning)

Bernie Neville—ILearning Schemata




How do you look at iImplementing a
change given Neville’s model?

¢ Preparation — how do you prepare the
Infermation te maximise the impact of
new learning When people are at different
stages In thelr learming and at diffierent:
stages of readiness to receive: that

learning?

¢ lncubation — hew derwe: alleyw: people
e te apalyser the change and see anad
test out how It relates to thelr sense of
Values: and Pellels: In Brder e he

pplerzipllplefit] 2




Bernie Neville's Learning Schema

¢ lllumination — people will get to this
stage at different times. How de we
provide epportunity and suppert te give
people the opportunity te crystallise and
consolidate the new learning so It:
DECOIMES Clear?

¢ Verifcation — hew do peeple get the
OPPerURILY e cCoRfiim the Rew learming
threugh stpperted tHal & Errok;




Single loop learning

Governing Action Consequences
variable strategy




Single-loop learning

Learning new skills and
capabilities through incremental
Improvement. This leeks at deing
SEmEthing| better Pult Withoeut:
examining or challenging the
URderying BeElIels ana
assuimpiens: (Venaghan; 1999)




Characteristics ofi single-loop

¢ Win, do not lose

» Emphasise rationality.

¢ Control the environment and task
¢ Protect self and others

» Advoecate CouUrses oiff action Wwhich
discourage: InguirRy.
¢ Consequences Include: defensive

relatieonshIpS; IV reee el Gl CHGICE,
Iittlerplblic testing e ldeas (ArgYsIs)

11




How do | apply single-loop
learning?
¢ Single-loeoped learning Is
something that we often apply. te

QU W EXpPEriences Iff we do net
Rave semeone challenge the

paradigm that We are: operating
frem

9 Think Gl an example: eif e Ve
apPpPIV/ Single=leepedlearning 2




Double loop learning

Governing Action Consequences
variable strategy




Double-loop learning

Reframing — This Is the level of
process analysis. It eccurs by
fundamentally, reshaping the
underlying patterns ofi our thinking
andi belavieur to Impreve: eur
capability/ e.g. What IS the pattern
REereZ s Ieeks: ats analy/sing eur:
defensiver reunes. (Vienaghan,
19009)




Characteristics of double-loop

¢ Valid information
¢ Free and informed choice
» Sharing control

¢ Participation in design; anad
Implementation o action

¢ Encouraging puklic testing eiff action
o Viipimaly/scetensive relatieonships
¢ Highhireedom eff cheice (Arayrs)




How do | apply double-loop
learning?

¢ his Is often used when we
are seeking to analyse
semeboedy else’s behavieur:.

¢ Think off a tiime When you
Have Used douklie-lioepea
|erzlrpllnle)®




Triple loop learning

Context Governing Action Consequence
Variable / strategy
frame




Transtormational learning

“...empowering people to transform who they
are and reinvent themselves by helping them
to see hoew thelir frames of reference,
thinking, and behaviour produce unintended
conseguences. This work invelves
encouraging people te surface & guestion the
Way/ they: have firamed thelr pelnits ol VIew,
albeut themselves, ethers, or thelr
clrcUmstances Withl the' Idea off creating a
indamentalishrit= (Hargreve; Viasterful
Cozlepllnle), 2002 o 22




Transtormational learning

¢ An example for me was learning choeice
theory for the first time. When |
Integrated the concept that | could not
controll semebody else’s behavieur this
transtermed hew! Il approached persenal
frustration With' the: behavieur off others
PEtHNR thelght andraction

¢ Ihink akeut Iearming that: /el have
UREertaiken thaitthas, tiiansicrmed youl

PERAVIGUIF and thinking




WORKING MODEL OF LEVELS OF LEARNING (Peter Howie Model)

Surface (extrinsic)

Tertiary Single

Loop

Double
loop

Secondary

Primary Triple

loop

Deep (intrinsic)

Malcolm
Knowles

Knowledge &
understanding
Mental models
Ideas

Jargon

Skills

Tools
Enacting an
idea
Attitudes
Motivation

Paulo Freire

Transfer

Translation

Transform
(beliefs to be
able to make
choices —
beliefs get
larger)

Jack Mezirow
Guirgen
Habermas

Instrumental
Learning

Communicative
Learning

Emancipatory
(ability to shift
self)

Buddhist

Knowing

Max
Clayton
(Cog
theory)

Head

Technology

Body
Lectures
Presentation

Practice
Acting out
Role Play

Reflection
Relationships
with others




WORKING MODEL OF LEVELS OF LEARNING (Peter Howie Model)

How to implement culture change

Surface

Tertiary

Secondary

Primary

(extrinsic)

Chris Argyris

Single Loop

Looking for the solution
within the governing
variables — incremental
learning. Action without
examining underlying
beliefs & assumptions

Double loop

Reframing — Question the
governing variables &
subject them to critical
scrutiny. May lead to
alteration governing
variables to a shift in how
strategies &
consequences framed.

Triple loop
Transformational
learning — creating a shift
in the context or view of
self. Not only are norms
questioned but embedded
assumptions of how we
think & learn are re-
examined. Insight into the
nature of the paradigm
itself.

Deep (intrinsic)

Malcolm Knowles

Knowledge &
understanding
Mental models
Ideas

Jargon

Skills
Tools
Enacting an idea

Attitudes
Motivation
(Learning is a change
in behaviour as a
result of acquisition of
knowledge, skills,
attitudes. Principles:
Need to know
Self-concept

Prior experience
Readiness
Orientation
Motivation

Paulo Freire

Transfer
(Transmitting
knowledge from
teacher to learner.
The learner is an
empty vessel to be
filled)

Translation
(Education more
interactive
between learner &
teacher. Teacher
attempts to link
material to the
ability of the
learner)

Transform
(beliefs to be able
to make choices —
beliefs get larger)
The learner is
central, purposive,
active & involved
in organising their
life experiences.
The learner is
reflective. Choice
& values are
central.

Jack Mezirow
Guirgen Habermas

Instrumental
learning

(Task orientated,
problem solving — how
to do something or
how to perform.
Reflect upon content
or procedures)

Communicative
learning
(Understanding the
meaning of what
others communicate)

Emancipatory Being
(ability to shift self)

(help the learner

challenge

presuppositions,

explore alternative

perspectives,

transform old ways of
understanding, and act

0N new perspectives).

Buddhist Max Clayton

(Cog theory)

Knowing

Technology

Body
Lectures
Presentation

Practice
Trying out /
project work
Role Play

Critical
reflection on
assumptions —
writing,
dialogue,
rational
discourse etc




¢
¢

L/
L/
¢

Common themes

he learner I1s central

Learning has to have application to
life experiences of the learner

2rimany. learmingl s transiermational
Learning Is retiective

fearning IS vasedr onrvalles ana
PEllels




Dilts model for organisational change. Change occurs as: self develops
(personal), relationships develop (relational), organisations develop
(organisational). The higher level we work at, the stronger the shift in the
system. To make fundamental change, we need to go to the highest level &
make a paradigm shift

WHO am | / are we? \
Vision

WHY is it important?

HOW do | /

about itc’)? 0 Capabilities
WHAT am | / are we | N
doing or need to be Acting, thinking,
doing feeling, physiology

WHERE?
WHEN?




Learnings / assumptions /
Implementation principles (1)

In groups brainstorm

A) Refilect onm a change management
Precess that you have tried te
Undertake in the past. Hew did the
PrOeEESS you utilised relate te the
pPHRCIPIES G adult learmingl & change?

BY Wiat could you have dene Using
the medel tervalte ada e the
PRECESS thiat you Utilised?




Learnings / assumptions /
Implementation principles (2)

C) Think about a change you wish to
Implement In the future. Think about
how you will implement this given the
principles outlined in this werkshop

D) TThink abeut hew: you: can move: staiil

threughl developmental Stages of
IEanIng (Caution — thiS may. ot 19e
POESSIBIE With seme at the primany. stage
anRd the tasks may PEcOmE ReW! teN WoKk IR
2 colliaberative fashpien withrthelns Valties
eI Werd\vIew):




Learnings / assumptions /
Implementation principles

Outline how you would plan to
Implement / utilise this
PrOEESS as a kesult of having

an Understanding of the deep
learning moedel wWith staiif:




